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Abstract 

Education is a major means by which individual(s) develop 
appropriate skills, values and attitude to face day to day life. Today, 
the world has become more complex posing much more up heal tasks 
to man. Man in his response have always identified and strategized 
means of dealing with situations. This paper identifies the teacher as a 
beacon torch bearer for sustainable human development. It posits that 
the current educational opportunities offered to learners at the 
secondary school level leave them handicapped as they face the day to 
day challenges of the modern times, which implies that teachers as the 
key actors in the provision of quality Education may not have been  
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adequately equipped to provide the kind of learning experiences that 
would engender entrepreneurial skills in learners. The Thrust of this 
paper is that a new direction for teacher education is necessary and is 
seen here as a sine qua non for poverty reduction. It concludes that 
functional teacher education would undoubtedly equip student teachers 
with skills, principles and practices of Education and their relevance in 
the context of secondary school Education. 

 
Teacher Education is very paramount to national development since the quality 

of teachers determine the quality of human resources in all other sectors of the labour 
market. It is a pivot of all levels of Education and the hub upon which a nation’s 
economy is based. As rightly asserted by the national policy on Education (FRN, 
2004), no Education system may rise above the quality of its teachers. Based on this 
assertion the policy provided among other things that teacher Education should produce 
highly motivated, conscientious and efficient classroom teachers for all levels of the 
Nigerian Educational System; and provide teachers with the intellectual and 
professional background adequate for their assignment and make them adaptable to 
changing situations (FRN, 2004). The policy seeks to make the nation’s educational 
system functional and relevant to the needs of Learners and the society through quality 
assurance in teacher production. Given the laudable objectives of teacher education as 
spelt out in the national policy on education (FRN, 2004) It would be expected that the 
products from teacher education should demonstrate reasonable degree of competence 
as they carry out their teachings Unfortunately, the contrary remains the case. Most of 
the teachers in our secondary schools today are nothing to write home about. Many of 
them can hardly make simple and correct sentences not to talk of preparing good lesson 
plans in their areas of specialization. Obviously they cannot give what they do not have. 
A nation without quality teachers is doomed and the cumulative effects of incompetent 
teachers would be non-development than development and at times national 
retrogression instead of progress and advancement (Ngada, 2005). 

Madueke (2000) had noted that since national development depends majorly on 
education, and the teachers saddled with the responsibility of translating educational 
policies, it presupposes that teacher education be the priority of any nation wishing to 
develop in all fields of human endeavour. 

A number of persons have expressed concern that the present educational 
opportunities offered to Learners at the secondary schools seem to be lacking in 
functionality. For instance Madumere-Obike (2006) lamented thus: 
 

The present status of secondary education in Nigeria only enables our teaming 
products to acquire knowledge and facts with little understanding, without 
useful skills that can lead them to self actualization. This practice has given 
 rise to our secondary school leavers invariably alienated from their 
immediate environment. They go into the urban areas searching for non-
existing jobs for which they are in any case ill-equipped. 
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According to Osuwa (2006), the current wave of youth restiveness in Nigeria is 
a typical example of the result of unemployment. Many are involved in armed robbery, 
wanton destruction of lives and properties, hooliganism, prostitution and political 
thuggery. 

On this premise functional education becomes a dynamic instrument of change 
and stability. Teacher quality must therefore be genuinely addressed since the quality of 
teachers determines the quality of outputs. The maxim that no Educational system can 
rise above the quality of its teachers and that no nation can rise above the level of its 
teaching staff shows the role of teachers and teacher-education programmes in national 
development. With the growing desire of Nigeria to actualize the vision 2020 in the 
context of Millennium Development Goals (MDGs), it is obvious that only well trained 
teachers can translate the objectives and philosophy of this vision into reality. Lassa 
(2001) noted that Education is the key to national development and only teachers hold 
the key and can turn it for national development. The teacher is therefore the pivot on 
which every nation and educational development hangs. In support of this, Ukeje 
(2002) stated that Education is so powerful that it can heal or kill, it can build or tear 
apart, it can lift up or impoverish. Much lapses and inadequacies have plagued the 
process of teacher education in the nation that the desired qualified teachers are not 
produced. The present crop of teachers can no longer create desirable changes in the 
behaviour of learners. Instead of producing pupils and students who are creative, 
proactive and full of positive thinking, their products have rather been rebellious, cultic, 
immoral, with unquenchable desire for crimes. This paper advocates for a new direction 
for teacher Education programmes to equip student teachers with the knowledge and 
skills that could thereof be passed to secondary school students. It is hoped that this 
may make secondary education more relevant to the needs and aspirations of the 
society vis-à-vis poverty reduction.  
 
Functional Teacher Education 

Functional teacher Education, according to Ngada (2005) is that education 
which is tailored towards developing the individual to his full potential by contributing 
meaningfully to the needs and aspirations of his society. It must be practical, usable and 
instill confidence in the student-teachers. The learning experience offered to Learners 
must be justified on grounds of utility and significance. To achieve this, the facilities in 
teacher training institutions must be expanded to enable appropriate training to be given 
to such student teachers. Ivowi (2000) stressed that teacher competency in terms of 
professional capacity building should be anchored on the following: 
i) Subject matter – appropriate and relevant knowledge of facts, principles, 

concepts and laws needed to sustain cognitive knowledge of the students. 
ii) Pedagogy – exposure and experience in principles and practice of Education 

and in the art of teaching as an aid to meaningful learning. 
iii) Skill processes –facilitate the development and acquisition of appropriate 

manipulation skills in students; and also laboratory management techniques 
and workshop practices where applicable. 
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iv) Resourcefulness – improvisation of teaching aids of relevant descriptions, some 
measure of detection and maintenance/repairs of minor faults in laboratory 
apparatus, equipment and teaching aids. 

v) Behaviour motivation – through appropriate behaviour, mode of dressing, and 
reaction to stimuli in the normal course of interacting with students with a view 
to stimulating interest in them. 

vi) Evaluation - self and students’ evaluation through appropriate construction of 
tests, their analysis and inferences.   

 
  Undoubtedly teachers need broader background of courses and experience if 
they are to be effective in the discharge of their responsibilities. Apart from fulfilling 
their traditional obligations, they are faced with systematic changes that call for new 
approaches in methods and materials. Curriculum of teacher education programmes has 
been found to be narrow, stifling and out-of tune with societal needs (Obioma, 20006, 
and Nwachuku, 2006). Such curriculum only offers prospective teachers little 
opportunity to confront the discrepancy between conceived and operative values, 
between what is sincerely believed to be desirable and what actually is in the society. 
That is why Ebenebe (2006) Advocated that for Teacher Education to be made truly 
functional, we need new breed teachers that posse the abilities to: 
 i) Create classroom environment that encourages  discovery learning. 
ii) Prevent and reduce learning barriers and motivate  students to be robust 

and strategic learners. 
iii) Monitor comprehensively, students learning and  progress in terms of skill 

acquisition 
 iv) Instill creative and critical thinking in students. 
 
  Although the need for positive change has been recognized for years, 
movement towards improvement has been at very slow pace. There is compelling need 
therefore to restructure our teacher Education programme to reflect our needs and 
aspirations and to raise the status of the teaching profession. 
 
Poverty Reduction and Millennium Development Goals (MDGs) 

The Millennium Development Goals (MDGs) originated from the Millennium 
Declaration by the United Nation in the year 2000. The declaration asserts that every 
individual has the right to dignity, equality, basic standards of living that include 
freedom from hunger and violence and encourages tolerance and solidarity. 

The MDGs were made operationally by setting targets and indicators for 
poverty reduction in order to achieve the right set forth in the declaration on a set 
fifteen-year time line. 

 
The Millennium Development Goals (MDGs) are summarized as: eradication 

of extreme poverty, achieving universal primary education, gender equity, reduced 
child mortality, improved maternal health, combat HIV/AIDs and other diseases, 
environmental sustainability and global partnership for development. The prevalent rate 
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of poverty in less developed countries of the world has drawn sufficient attention to 
form a main issue of discourse at both national and international fora. The international 
attention and concern being accorded poverty and poverty reduction arises from the 
ripple effect of poverty on developed economies. When in September, 2000, 189 
countries, including 147 heads of states and Governments met to declare the 
millennium Development goals, hunger was identified first as a menace to be tackled 
and eradicated.  In 1990, more than 1.2 billion people – 28 percent of the developing 
world population were found to live in extreme poverty. These were those who lived on 
less than one dollar a day. Ever since the adoption of MDGs as a national strategy in 
tackling hunger, the rate of extreme poverty has fallen in most parts of the developing 
world like, Asia, Latin America, and north Africa from 28% in 1990 to 21% in 2007. 

 
In Nigeria, over 65 million are living below one dollar a day, with eight million 

Nigerian children having no access to education and over half of the population 
dwelling in abject poverty (UNDP 2000). Several attempts had been made to arrest the 
spread and deepening effect of poverty in Nigeria. For instance successive governments 
at various levels had put in place programmes aimed at alleviating poverty. These 
programms included the national primary health care programme, National Directorate 
for foods, Roads and rural Infrastructure (DFRRI), Agricultural Development 
Programme (ADP), Better Life and family support programme, (BL/FSP), Family 
Economic Advancement Programme (FEAP), Nomadic Education programme, Oil and 
Mineral Producing areas Development Committee (OMPADEC) and the mass 
mobilization for social and Economic Recovery (MAMSER) (Patrick, 2006). Other 
initiatives have in recent time been introduced as poverty alleviation strategies e.g the 
National Poverty Eradication Programme (NAPEP). Unfortunately, the impact of these 
programmes usually would not live beyond the live of the various administrations 
mounting them. The big question is why the lack of continuity that would have 
enhanced the sustainability of these programmes? The missing link s the lack of 
sustainability of poverty alleviation programmes geared towards reducing poverty in 
the society. Our educational programmes have not sufficiently addressed the needs and 
aspirations of the citizenry. While Education has been recognized as a veritable tool for 
national development, a fundamental issue arises as to the type of educational 
programmes and learning experiences that could effectively address the question of 
poverty reduction in Nigeria. It is imperative that curriculum designers consider the 
issue of programme quality and relevance in the context of emergent global issues. 
Education programmes that will address the issue of poverty reduction are skill-related, 
not necessarily the usual curriculum experiences without components. This underscores 
the need for a new direction for teacher Education in the context of secondary 
Education which is meant to prepare students for useful living and higher education.  

 
Building Teachers’ Professional Capacity for Poverty Reduction 
 A crucial aspect of curriculum development is the development of personnel 
that will champion the implementation. Essentially efficient teacher preparation is a 
hallmark for meaningful implementation of any curriculum. There has been much 
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concern that our current teacher education curricula are inadequate to realize the goals 
of teacher education in the national policy on education, (Obioma 2006, Osuwa, 2006). 
Madueweei (2005) had noted that with the emergent issues such as peace Education, 
gender Education, Environmental education, HIV/AIDs and entrepreneurial education 
in the school curricula, it becomes difficult for the present teachers to cope with their 
teaching responsibilities. This is partly because their initial training may not have 
equipped them with the knowledge and skills to teach these new concepts. 

 
 Indeed, the primary function of teacher education curriculum is to prepare 
competent teachers who are knowledgeable, creative, self motivated and adaptable to 
changes. Unfortunately sufficient attention has not been paid by teacher training 
institutions to produce new breed teachers that will address emergent societal issues 
particularly the issue of poverty reduction. An emerging challenge in education in this 
21st century is on how to fashion and utilize strategies that will guarantee performance- 
based teacher Education. In today’s technologically driven society, we need teachers 
who will inspire students, provide learning experiences that will engender 
entrepreneurial skills and make students self-reliant and employable. For this, 
certification of teachers in the 21st century should move beyond mere award of teaching 
certificate to those who write and pass specific courses to performance-based standards 
which demand that student-teachers demonstrate actual knowledge, skills and 
enthusiasm to teach in today’s technologically driven society (Madike 2001). 
Performance-based practice according to Madike (2001) demands that competencies 
such as knowledge and mastery of subject content, skills of planning, teaching, 
creativity and evaluation of pupils learning outcomes be stated in behavioural terms and 
made public. Stakeholders in education are increasingly demanding for accountability 
because of the desire for qualitative education. Accountability in this context, according 
to Madike, implies that teacher education should begin to establish goals and provide 
parents and other stakeholders’ opportunity to evaluate educational gains in a cost 
analysis framework. As new educational goals emerge, new demands on teachers are 
created. A new direction for teacher will not only raise the quality of the teaching force 
to match the current demands on teachers but also change teachers’ jobs in response to 
changes in the society. 
 
Conclusions 

Functional teacher education is what every nation aspires to enthrone. This is 
because education is the bedrock of national development and it is through it that a 
nation realizes the needs and aspirations of its citizens. If the teacher education 
programmes are weak, there is no guarantee for quality education and by extension a 
weak labour force will be produced. The surest guarantee to quality education is a solid 
teacher education curriculum that is encompassing, taking into consideration societal 
change and demands, continuing professional development and above all teachers’ 
welfare. 
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Recommendations 
To achieve functional teacher education for poverty reduction, it is 

recommended that. 
i) The teacher education curricula should be reviewed to incoporate poverty 

reduction programmes and the demands of labour market. Skills that are in 
critical short supply should be addressed while tailoring the curricula to the 
demands of employers. This is because skills gap result in waste of human 
resources and a rise in unemployment (Babalola, 2007). 

ii) There is need to actively collaborate and involve employers of labour in 
developing a broad based teacher education curricula that will encompass 
vocational and technical skills to equip student teachers adequately so as to be 
able to tackle emergent issues in the context of secondary school curriculum. 

iii) A bench mark process should be adopted to track critical indicators of 
programme over time; using the result from needs survey and annual 
evaluation report to make continual improvement in the teacher education 
curricula in line with the demands of the secondary school curriculum and the 
society at large. 

iv) To overcome persistent mismatches between the educational opportunities 
offered to secondary school students and the needs of the labour market, 
teacher education programmes should be structured to provide broad support 
for the work force and to enhance employability of secondary school graduates. 
All efforts should be geared towards promoting a functional teacher education 
curriculum as against the examination oriented curriculum presently in place. 

v) Regular re-training programmes should be organized to acquaint the practicing 
teachers with the knowledge and skills needed to address poverty reduction in 
the context of millennium Development Goals (MDGs). 
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